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CHAPTER I 
INTRODUCTION 
Music baa been a fundamental force in the life of man. It 
merits basic consideration in the life of every human being since it 
represents one of the highest form. through which man may expresa him· 
self. In our modern world, particularly, there is a need for emotional 
catharsis. This releaae may often be expressed moat healthfully in 
muaic. From the moment of birth the infant reaponds to sound. Music 
soon becomes a vital part of his life. The early musical experiences 
of youqa children often decide their future attitude toward and desire 
for music. As in any other area of endeavor, in order to realize his 
full potential, every child must be educated to hia greatest capacity. 
It is to this end that the authors have attempted this thlsis. 
The Problem 
The authors intend to introduce a series of booklets, activities, 
and exercises in music enrichment for the sifted child in grade one, 
1 
usins the Gates, A R!adipa yocabylarx for the Prtm&rx Grades. 
1Arthur I. Gates, A Beadipa yPcabularx for the Primary Gradel 
(New York: Bureau of Publlcationa, T•acher• Collese, Columbia Univer-
aity, 1935). 
-1-
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2 
As Anderson said ·~hildren not only enjoy music but they rec· 
2 
ognize its close relationship to thei-r '1!111 interests and needs." tn 
~ 4 5 
studies conducted by Lewis and McGehee, Antrim, and Courvoisier, it 
has been proven that superior children have superior interest in music 
regardless of the degree of musical ability. 
According to Garrison, 
Practically all American adults today listen to a great amount 
of music, just as they read a mass of current news and literature. 
But as yet relatively few have been trained to seek out those types 
of musical material within their level or capacity of appreciation. 
Very few listeners to music have received training in the discrim-
ination of its various types. It is at this point that academic 
musicians or the professional teachers and critics fail in their 
understanding of human nature and desires. There is a definite 
need for intensive education towards improved appreciation for 
those less gifted in the ability to perform.6 
The authors agree with Garrison that improved musical education should 
be emphasized in the form of music appreciation. Because of the su-
perior interest in music of the exceptional child, the authors believe 
the gifted child will benefit from an enriched music program. 
2 Katherine C. Anderson. "Suggested Music Activities for Grades 
1 and II" (unpublished Master's thesis, Boston University, School of 
Education, Boston, 1951). 
~. E. Lewis and W. McGehee. "Comparison of the Interests of 
Mentally Superior and Retarded Children," School and Society, 52:597-600, 
1940; as reported in Monroe, Encyclopedia of Educational Research. 
4o. K. Antrim, "Do Musical Talents Have Higher Intelligence?" 
Etude, 63:127-128, 1945; as reported in Monroe, .!.!!.!:!!· 
5t. B. Courvoisier J "Studying Musically Gifted Children, II 
California Journal of Secondary Education, 15:177-182, 1940. 
6Karl G. Garrison, The Psychology of Exceptional Children, Re-
vised Edition (New York: The Ronald Press Co., 1950). 
•·. 
3 
Because the superior child may have read the first grade mate-
rial before the year is over, the teacher frequently has to find mate-
rial on the right level for the child to read. This is often quite 
difficult and, as Witty has made clear, some of the enrichment activi-
ties for gifted children are often so useless in furthering knowledge 
and positive skills and even go far in developing an attitude of in-
7 difference or active dislike for school. 
It is for these reasons that the authors feel that the gifted 
child can benefit from extra music enrichment. 
Scope and Limitations of the Problem 
The term "gifted" must be closely defined for this study. By 
the word "gifted" the authors mean any first grade child with an intel-
ligence quotient of 130 or over on the Stanford Binet Scale and, in 
addition, with superior reading ability. The words "gifted," "superior," 
"exceptional, 11 will be used interchangeably throughout this thesis. 
The authors investigated the current music programs for the 
first grade in seven communities across the United States. A review 
was made of the research conducted on status and trends of music edu-
cation in 74 Massachusetts communities. 
A detailed study was conducted to determine the ability of grade 
one children to grasp the basic concepts of music, in particular those 
which we plan to introduce to them. Since relatively little data have 
7Paul Witty (Ed.), The American Association for Gifted Children 
(Boston: D. C. Heath and Co., 1951). 
4 
been published in this area, it was necessary to conduct a survey of 
music schools and several symphony orchestras. Inquiry was also made 
to determine the ability of the gifted grade one child to grasp the 
basic concepts of music. Research was also conducted in this area. 
CHAPTER II 
REVIEW OF LITERATURE ON THE GIFTED CHILD 
Definition of the Gifted Child 
Gifted children are "those who test much above average on stand-
ardized scales for the measurement of intelligence and also for those 
who test much·above average on scales for measurement of special 
1 
talents." About one or two per cent of the population have an I.Q. 
2 
of 130 or above. Intelligence quotients of 110 and upward include a 
large proportion of all children, nearly 20 per cent of the population. 
Terman's classification has frequently been followed in the literature 
and in the practice of school psychologists. 
child 
Genius or near genius--above 140 I.Q 
Very superior--120-140 I.Q. 
3 Superior--110-120 I.Q. 
Dr. Paul Witty of Northwestern University defines the gifted 
. . . 'by consistently remarkable performance in any worth-
while endeavor' and that line may be in the direction of music, 
art, writing or other socially acceptable areas. There is evi-
1 Leta S. Hollingw.orth, Gifted Children, Their Nature and Nurture 
(New York: 'l'he Macmillan C.ompany, 1926), p. 42. 
2william Bristow, et al., "Identification of Gifted Children," 
Chapter II, in The Gifted Child, ed. Paul Witty; The American Associa-
tion forGifte.dChildren (Boston: D. C. Heath and Co., 1951), p. 10. 
3Hollingworth, op. cit. 
-5-
dence that when a child is superior in one category, it is prob-
ably true that he excels in many others, so a youngster with one 
or more talents may possibly be superior in intelligence.4 
Boys outnumber girls in practically all types of exceptional children. 
Characteristics of the Gifted Child 
There ts no single characteristic or group of characteristics 
which is an infallible indication of giftedness. If a child is 
huskier and better looking than the average, it does not neces-
sarily mean that he is mentally superior, although physical size 
and strength as well as attractive features are more frequently 
present than absent among the gifted.5 
It is interesting to note, however, that The Boston Herald on January 1, 
1959 had an article written by walter Sullivan, who stated that athletic-
type children are most likely the ones who are delinquent. The American 
Society of Criminology would probably take a stand when gifted children 
are clas.sified as being of athletic build. It might be fair to say at 
this point that as a group, the gifted have better health than the 
slow-learner since they attend school more regularly and their person· 
ality adjustments are better. The lay people classify the gifted as 
~hose wearing horn-rimmed glasses and those whose physique and person-
ality are on the difficult side; however, this is not true. 
"Strict classification of the gifted might easily exclude special 
abili.ties such as music. Potentialities are not measured directly on 
4 Bristow, op. cit. 
Swulard Abraham, A Guide for the Study of Exceptional Children 
(Boston: Porter Sargent, 1956), p. 87. 
7 
6 intelligence tests." 
Some characteristics which might be looked for with the gifted 
child in comparison with other children are: 
"1. Mental 
a. Greater ability to make logical associations 
b. Longer attention span 
c. Greater originality in self-expression 
d. More initiative 
e. The power to generalize to a high degree 
f. Deeper and mor6· varied interest 
g. Vocabulary in excess of age level 
h. Greater degree of inquiring curiosity 
i. Greater ability to follow relatively complex directions 7 j. More readin~ in more areas for informational purposes." 
Cutts and Moseley add to the list: 
"a. Persistence 
b. Memory 
c. Foresight 
d. Keenness of observation 
e. Creative ability 
f. Humor and wit."B 
Negative characteristics cannot be overlooked: 
"1. Restless, inattentive, disturbing or annoying to those around 
them, like many children who have unmet needs 
6 
2. Poor in spelling, careless in handwriting, or inaccurate in 
arithmetic because they are impatient with details 
3. Lackadaisical in completing or handling assignments and in-
different towards class work when disinterested 
4. Outspokenly critical both of themselves and of others, an 
attitude which often alienates adults as well as children. n9 
Harry J. Baker, Introduction to the Exceptional Child (New York: 
The Macmillan Company, 1953). 
7committee on Exceptional Children and Reporters of Exchange 
Magazine Metropolitan School Study Council, How to Educate the Gifted 
Child (New York: November, 1957). 
8Nor.ma E. Cutts, and Nicholas Moseley, Teaching the Bright and 
the Gifted (New York: Prentice-Hall, Inc., 1957), p. 22. 
9
wimam M. Cruikshank and Orville G. Johnson, Education of Chil-
dren and Youth (New York: Prentice-Hall, Inc., 1958), p. 151. 
8 
"2. Emotional characteristics 
a. Greater degree of social adjustment 
b. Superior mental health 
c. Greater maturity in character development 
d. More self-reliance 
e. Preference for older companions 
f. Giving way to boredom when confronted with repetition 
g. More critical viewpoint of self and others 
h. Greater value for adult approval 
3. Physical characteristics 
a. Taller 
b. Stronger 
c. Healthier 
d. More mature physically 
e. Better coordinated physically."lO 
Terman even goes so far as to say that physical traits such as 
breathing, width of shoulders and hips, strength of muscles and grips 
are superior in gifted children. 
Much literature has been written about the early traits of 
geniuses--including great statesmen such as John Quincy Adams or 
Benjamin Franklin, or great musicians such as Beethoven or Mozart. 
It is interesting to observe the childhood histories of great men and 
women since the characteristics so closely follow the ones outlined 
above. For example, Benjamin Franklin's physique was above average. 
Franklin was fond of water at an early age, became an excellent 
swimmer and a skillful navigator of small boats. He was chosen 
captain of boating expeditions and was often the leader in other 
enterprises. He was apt to make ingenious inventions, such as 
pallets for rapid swimming or a kite for accelerating progress 
through the water.ll 
10committee on Exceptional Children and Reporters of Exchange 
Magazine, loc. cit. 
11Genetic Studies of Genius, ed. Lewis M. Terman, Vol. II, 
"The Early Mental Traits of Three Hundred Geniuses," Catherine M. Cox, 
Stanford University Press, Stanford University, Stanford, California, 
1925, p. 524. 
9 
Certainly his· il)itiative~ curiosity and his boredom with a trade are 
all brought out. 
When at the-age ·of 15, his re-ading of theological works pro~ 
duced doubts in his mind at to·-nlfgious doctrine. He also grati-
fied his love of de-bate by arguments with a bookish friend. He 
apprenticed with his father to learn ·soap and candle making but 
disliked the trade so his father determined to make him a printer. 
At an early age he was fond of books and cannot remember when he 
could not read.l2 
Identification of the Gifted Child 
It is generally known that the gifted child excels in resource-
fulness, imagination, and wide interests. Families of high intelligence 
offer the·ir children the stimulation of conversation, books, entertain-
ment, trips, and many other experiences; however, bright children from 
low socio-economic groups are often deprived of these opportunities. 
A good mental test given individually is the best way to identify a 
gifted child. 
A gifted child most often originates in familie-s where the 
father earns his living by mental work and where parents maintain 
comfortable or luxurious homes. Probably they are most often 
born in cities or close to cities. They seldom come of fathers 
who are manual toilers and almost never from those who are un-
skilled.l3 
The-writers questioned this remark but with further research it 
follows that heredity plays an important role--just as it does with the 
feeble-minded. The numbers of gifted children coming from homes of the 
12cenetic Studies of Genius, op. cit. , p. 524. 
13Hollingworth, op. cit., p. 42. 
10 
common laborer are small. Gifted childr-en usually c·ome from -profes-
sional-type homes. 
Identification of the ·Musically Gifted Child 
There is so little known about the intelligence of the musically 
gifted and those of special talents that most literature limits itself 
chiefly to children who are gifted intellectually. Teachers 1 judgments 
of the gifted are faulty and parents 1 judgments more faulty still .. One 
teacher recotmnended a child as "extremely intelligent because he can 
14 play the ukelele and sing." Teacher or parent observations are not 
satisfactory. 
A gifted child may be more skilled in some capacities than in 
others or even fall below average in certain special talents such as 
music. "An intellectually gifted child may be of any status whatever 
in respect to one of those special talents for they are independent of 
15 general intelligence." 
"Individual differences in special abilities arise in part from 
physiological differences (sense organs, reaction time, coordination 
16 
and the like) and in part from differences in opportunity." 
"Intellectually gifted children are distributed just as un-
selected children are, in sensitivity to pitch, intensity, consonance 
14 Hollingworth, op. cit., p. 47. 
15 Ibid. , p. 202. 
l6Henry Smith, Psychology in Teaching (New York: Prentice-Hall, 
Inc., 1955), p. 292. 
11 
and rhythm, and ·in tonal lDI!!DOry. There is some indicati'OD that intel-
lectually gifted children sli.ghtly excel the unselected in 'sense of 
time,' but in the other elements which can be tested they have no ad-
17 
vantage." 
Chtldnn in evnyday c 1a·nro011111 are ·being taught liiUBic where 
uny memtrere an 110re lllUsical than ·others. It is generally known that 
mu1ical sen·attivity is inbom and for thoae who show aigna of achieve-
ment, training·ta advisable. However, no training can help children 
who do not have the various elements of musical abilities. A child 
may, for instance, have a very poor sense of time and have excellent 
pitch discrimination. Hollingworth says that "a musically gifted 
child haa a fortunate combination of musical capacities but just what 
18 
'a fortunate combination' is remains to be defined." 
Not much is known about family resemblance in musical talent. 
It is generally accepted that musical ability is inherited and sex 
does not enter into the hereditary picture. A child who is extremely 
gifted musically is recognized at a very early age and is often called 
a "p~odigy." Wolfgang Mozart was the son of a musical father and at 
the age of 3 was taught to play the clavier by his father. Because of 
his remarkable skill, he taught himself to play the violin and organ 
at the age of 7. Even as a little boy, he had few interests that were 
not related to music. 
17 Hollingworth, op. cit., p. 204. 
18Ibid. 
12 
Education for the Gifted Child 
A -gifted child, more than the- average child, ne·eds a balanced 
activity program. Great care should be taken in the classroom to in-
sure broa'dexperi-ences in many areas of learning rather than special-
izing in on-e field of strong interest. There are distinct types of 
gifted c·hi:ldren and the teacher must be prepared to meet their talents 
and weaknesses and find challenges to pnvent boredom. The gifted 
child who accelerates too quickly will grasp the intellectual side of 
the subJects· without concentration on the social, political, and 
economic values. 
The school must work for thoroughness and to do that which does 
not appeal to immediate interest but serves the highest interests of 
the future. "Thoroughness does not mean mastery in the sense of cover-
ing .every possible combination, but it does mean that whatever is done 
must be done as well as the pupil can possibly do it." "This child 
must learn the great h~n art of providing interest out of his own 
19 
resources." Cicero--"Never less alone than when alone, Never less 
at ease than when at ease." 
John Dewey 1s phil·osophy of education cannot be overlooked in the 
discussion of the education of the gifted. The aims of education are 
just the same as the aims in any occupation. 
19John qewey, Democracy and Education, An Introduction to the 
Philosophy of Education (New York: The Macmillan Company, 1916), p. 124. 
13 
Theeducator, like the fanner, has certain things to do, cer-
tain obstacles with which to contend. The conditions· with which 
the farmer deals, whether as obstacles or resources, have their 
own structure and operation independently of any purpose of his. 
Seeds sprout, rain falls, the s.un shines, insects devour, blight 
comes, the seasons change. His aim is simply to utilize these 
various conditions, to make his activities and their energies 
work together, instead of against one another. It is the same 
with the educator--whether parent or teacher. Education must be 
flexible-- just as the farmer cannot disregard the soil and climate 
of a part·icular season. Education must have an end in view--some-
thing must be attained. Every end is a means of carrying on 
further activity. The farmer, for instance, has to use his plants 
and animals to carry on farming and if he does n6t have an end in 
view and look further ahead, he will be blocked.20 
There are unlimited ways in which programs for the gifted can be 
set up. There have to be acceleration, segregation, isolation, and en-
richment; and research has to prove the best method of combining all 
opportunities. School teachers have to be alerted to recognize the 
gifted child because so many times the gifted child goes undetected in 
school and society misses a great challenge from his rewards. Suitable 
curriculum programs have to be adapted and methods of instruction have 
to be superior. 
_20 
· Dewey, loc. cit . 
. 
14 
An Inv•*·t.oiaat·ion of the Current Music Prosram. in. Grade • 1 
The International Conference on the Role and Place of Music in 
the Education of Youth and Adults was held in Brussels from June 29, 
1953 to July 9, 1953. This conference was sponsored by UNESCO and T\le 
Interna.tional Music Council. Representatives from many nations spoke 
on elementary music education in their respective countries. 
In the Swedish elementary music education curriculum there are 
two aims: 
a. ·to make the emotional contact with music stronger--first 
through singing, singing songs not only appropriate for 
children to know, but suited to the child itself, its need 
of bodily movement; 
b. to make the intellectual contact with music stronger, more 
concrete, and conscious in order to develop a sense of pitch, 
resulting in the ability to play simple melodies by ear and 
from written music, and in the ability to sing from the 
score.l 
Egon Kraus, Chairman of the Association of German School Music 
Education, stated the purpose of music education in Germany. "Like all 
other forms of music education, the music lesson aims at developing the 
2 
child 1 s creative powers." 
1Music in Education, International Conference on Role and Place 
of Music in the Education of Youth an~Adults (UNESCO, 1955). 
2 ~-· p. 112. 
15 
In Yugoslavia various methods are used for the "purpose of de-
3 
veloping ... sense of rhythm, ear, and musical memory." The Japanese 
wish to develop love of music among the pupils and so enable them to 
experience the joy that music can bring to them in their daily lives, 
4 
not only at home, but in society." 
The Norwegian purpose of music education is ·"to make pupils de-
voted to music, preferably for life, but this can only be done by im-
parting specific knowledge." The aim of music education in Peru is 
"to raise national standards to higher aesthetic levels .of apprecia-
5 
tion." 
J. w. Horton of England develops another facet of the purpose of 
music education. 
Properly understood and carried out the whole process of 
musical education is an unfolding of the power of appreciation 
and it is a process which continues not only throughout the 
school course but also into adult life, with all the new ex-
periences and assessments that maturity brings with it.6 
The music program in each of the several countries mentioned 
arises from their stated purposes. The current music programs in the 
United States vary according .to the locale. However, the aims of the 
majority of programs in the United States are similar. Marjorie J. 
Malone, Profes.sor at Louisiana State University, said: 
3 
cit., 115. Music in Egucation, o:e. p. 
4 Ibid., p. 126. 
5Ibid., p. 127. 
6 
..!21!!·' p. 128. 
\ 
Music has been added to the daily programme in the United 
States for the purpose of meeting the free-expression nee~s of 
children. The schools' purpose is to provide through music, 
opportunities for ever' child to express his feelings about 
the life he is living. 
In the modern school the music programs have been planned so 
16 
that more emphasis is placed on the building of attitudes toward music 
than the building of skills in music. This concept may be applied to 
benefit the individual pupil, as suggested by Professor Marjorie J. 
Malone, or on a broader scale, to raise the general cultural level of 
an entire nation according to the objectives of the Peruvian music 
curriculum. 
T~ traditional music program was primarily concerned with the 
development of reading skills. The modern school offers a variety of 
musical activities. In the first grades it generally includes rhythmic 
experiences, listening, singing, creative, instrumental, and integration 
8 
activities. Dossett analyzed 24 outstanding curriculum guides to chil-
dren's music education and established the following findings and con-
elusions: 
1. Give each child a rich singing experience. 
2. Provide each child with an opportunity for many rhythmic 
responses. 
7Music in Education, op. cit., p. 129. 
SM. J. Dossett, "An Analysis .of Twenty-Four Outstanding Cur-
riculum Guides to Children's Music Education" (unpublished Master's 
thesis, George Peabody College for Teachers, Graduate School of Edu-
cation, Nashville, Tennessee, 1946), pp. 74-76. · 
3. Promote creative work, not only in original composition, 
but also in making instruments and interpreting music. 
17 
4. Include listening activities in order that radio programs, 
concerts, and out-of-school music contacts may be enjoyed 
intelligently. 
5. Provide opportunity for actual participation with instru-
ments. 
6. Supplement the singing program with such music reading and 
study of the music score as deemed advisable. 
7. Form a valuable integration between music, the other school 
subjects, and children's everyday living. 
8. Plan goals for music education and evaluate outcomes in the 
light of child development. 
In a study of seventy-five communities to determine the status 
I 
and trends .of music education in the public elementary schools of 
9 Massachusetts, Prescott concluded, in part, the following: 
1. For Grade I, twenty-six communities listed 100 to 120 
minutes per week as the majority of time allotted to music. 
Twenty-one communities reported 60 to 80 minutes per week, 
and seven communities reported 40 to 60 minutes per week. 
2. There appears to be a slight leaning toward favoring a longer 
time for music rather than slighting it by cutting down the 
time allotment per grade. 
3. Reading and singing songs is the predominating music activity, 
as checked by 100 per cent of the communities questioned . 
• 
4. Other musical activities receiving attention in the majority 
of communities are learning to like music (appreciation), 
preparation for public programs, informal group singing, and 
eurythmics and rhythm bands. 
5. In general, the music teaching aids are not sufficient to 
carry out the music programs to the fullest. 
9M. Prescott, "The Present Status and Trends of Music Education 
in the Public Elementary Schools of Massachusetts" (unpublished Master's 
thesis, Boston University, Boston, 1952), pp. 108-113. 
18 
6. The latest books are being used as basic music texts in the 
majority of schools. 
7. There are supplementary music texts used in the majority of 
schools. 
8. While there is no definite time for the presentation of 
listening lessons, the maj9rity of communities schedule them 
as part of the regular lessons. 
9. The percentage of children studying instruments is rather 
low, averaging from 10 to 20 per cent. 
10. In Grade I fewe.r than 10 per cent of the students had started 
instrument study, although the sampling was small. 
11. In better than half of the communities, class instrumental 
lessons are provided at a slight cost to the children. 
12. School instruments are available for pupil use in most of 
the communities. 
13. A definite music testing program is carried out in very few 
communities. 
14. The music test used, in most of the communities reporting 
any testing, is the Seashore Measures of Musical Talent. 
15. The grading system used in half of the communities reporting 
is that of the letters "A, B, C," with.the letters "S" and 
"U" ranking next. 
16. Although effort was considered the leading factor for a basis 
for grades in the majority of communities; attitudes, reading 
skills, and singing ability were also taken into consideration 
in the order given. 
17 .. The ~jority of teachers follow consistently some organized 
course of study. 
18. In the majority of communities the course of study is either 
in the process of revision or has bean revis.ed within the 
past five years. 
19. It is highly possible that many elementary children are sub-
jected to music reading too soon in their educational careers. 
20. The syllable method of learning to read music is the most 
predominating. 
21. The majority of the coDIDunities report that either there 
is quite a bit or a great deal of integratio.n carried out 
with music and the other subject areas. 
19 
22. There is definite treatment for defective singers in the 
majority of c.ommunities. 
23. All types of rhythmic experiences are practiced in most of 
the co11111lWlit1es. 
24. Practically all the listening experiences listed in the 
questionnaire are carried out in most places. 
25. Creative experiences are considerably fewer than are 
rhythmic and listening experiences, 
26. It is generally considered that children are spending too 
little time on music activities. 
27. More than half of the communities felt that the content of 
the music program in the first three grades should be con-
cerned primarily with forming a basic orientation for the 
grades to follow by offering the pupil all phases of musical 
development through songs, rhythmic, listening and creative 
activities. 
The following chart shows a comparison of the music c~rrfFula o~ 
seven first grades in the United States. It is of interest to note 
that the programs are similar, with a few outstanding differences. 
1. Florida provides musical programs for exceptional (physically 
and mentally handicapped, mentally gifted) children. 
2. In Newar~, New Jersey, the first grade curriculum includes 
an acquaintance with the piano keyboard and other orchestral 
instruments. 
3. In New Hampshire the first grade curriculum includes the 
recognition by sight and sound of the piano, the violin, and 
the drum. 
C01111lUnity 
Florida 1 
., 
., 
20 
TABLE I 
A COMPARISON OF THE MUSIC CURRICULUM FOR GRADE I 
IN SEVEN COMMUNITIES IN THE UNITED STATES 
Rhythmic Learning Singing Instrumental 
Experiences Experiences Experiences ExPeriences 
Walking Quiet period Alert but re- Drums 
laxed atti-
Running To accompany tude Cymbals 
finger paint-
Hopping ing, games, Presentation Rhythm 
dancing, of songs at sticks 
Skipping rhythmic play "right" 
moment Wood blocks 
Jumping Hearing one- 1. appealing 
self and ( · .. 2. subject Sand blocks 
Galloping in others sing matter 
time to music 3. comnnmity Triangles 
Creating a mel 4 •. ~/~pple 
Impersonation ody and hear~.r.r 5. special Tambourines 
i'ilg it occasion 
Dramatization Bells 
--imaginative Selection and Developing 
interpretation collection of voice--indi- Instruments 
involving 2 or recordings, vidual dif- may be made 
3 children ferences by children 
Radio and TV 
Singing Games programs Harmonic con-
--identify cepts 
specific actior Concerts 
to definite Melodic and 
phrases of son! Community rhythmic con-
activities cepts 
Fblk Dancing 
Instruments--
playing simple 
llpythm instru-
ments 
(continued on next page) 
1 Music for Florida Children, State Department of Education, 
Bulletin No. 40, Tallahassee, Florida, 1954, passim. 
I > 
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TABLE I (continued) 
Creative Music for Programs for 
Community Experiences Integration Exceptional Special 
Children Occasions 
Florida Must have Combine all To reinforce Children 1s 
free atmos- music activ- physically performances 
phere ides with handicapped used spar-
social by improving ingly 
Creating studies, motor co-
tunes with arithmetic, ordination Materials 
simple in- reading, to music and 
struments etc. Egui:ement 
To reinforce Manuals and 
Creating academic con- accompani-
tunes with cepts for ments and 
voice mentally han- interpreta-
dicapped tion 
Share with 
others Mentally Books of the 
gifted may new Music 
Dramatization compare Horizon 
of songs, songs, study Series "Lea rn-
pantomimes of musical form, ing Music 
listening ac- play instru- Through 
tivities ments Rhythm" by 
Hood and 
Schultz 
Music for 
Young Listen 
ers 
Recordings 
Record playe r 
Piano 
State texts 
Community 
song books 
(continued on next page) 
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TABLE I (continued) 
Community Rhythmic Learning Singing Instrumental 
Experiences Experiences Experiences Experiences 
San Fran- Trolling Short Use folk, Use of simpl e 
cisco, 2 listening activity, instruments California Galloping periods for seasonal, 
rest patriotic Accompany 
Climbing songs lluit- instruments 
Muscular co- able to chil-
Leaping ordination dren's in-
through terests 
Tumbling physical re-
sponse Teach songs 
Rocking as whole, 
To stimulate work on dif-
Sliding imagination ficult parts 
Shaking Awareness of Develop sing-
sound in ing voice 
Stepping nature 
Play tone 
Tapping To determine games 
direction of 
melody Give special 
help to un-
certain 
singers 
Fresno The major emphasis is for the enjoyment and appreci-
County ation of music through the checked activities: 
Schools3 X X X X 
(continued on next page) 
2Music Education in Elementary School, Grade and Course of Study 
Providing Simple Progressive Movement Through the Grades in Essential 
Music Learnings, Fearon Publishers, San Francisco, California, 1957. 
3Music Curriculum for Primary Grades, Fresno County Schools, 
Fresno, California, 1954. 
CODillunity 
San Fran-
cisco, 
California 
·.I 
Fresno 
County 
Schools 
Creative 
Experiences 
Help chil-
dren create 
own tunes on 
instruments 
Sing one-
phrase songs 
Make jingles 
Adapt song 
rhythm to new 
situation 
Entire class 
h~lp create 
drama, song, 
or other music 
Rhythmic de-
sign through 
finger paint-
ing 
TABLE I (continued) 
Integration 
Increase 
music vocab-
ulary 
Use correct 
musical names 
and expres-
sions: 
staff 
note 
phrase 
Music for 
Exceptional 
Children 
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Programs for 
Special 
Occasions 
Occasional 
public per-
formances 
Allow whole 
class to 
participate 
Have 
friendly 
audience 
The major emphasis is for the enjoyment and apprecia-
tion of music through the checked activities: 
X 
(continued on next page) 
.. 
COIIIDWli ty 
N .. ark, ~ 
New Jersey :. 
New Ramp-
shirtS 
Long Beach. 
California6 
North 
Carolina7 
Sanford, 
MaineS 
Rhythmic 
ExPeriences 
TABLE I (continued) 
Learning 
lx~teriencea 
.Singing 
"'-x~eriences 
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Instrumental 
Experiences 
Instrument 
playing and 
acquaintance 
with piano 
keyboard and 
other orcbea 
tral instru-
•nts 
Playing 
simple in-
struments 
Recognize by 
sight and 
sound piano. 
violin drum 
The stated purpose is to foster the developmental 
growth of children through music. 
March Free imagina- Rote sing-
tion ing 
Step 
Hop Recorda for Ear train-
_Run dramatization inA 
4Music in the Newark Schools--A Guide to the Teaching of Music, 
Department of Music Education, Newark,.:·New Jersey. 
~usic Source Guide for New Hampshire Teachers, State Department 
of Education, Concord, New Hampshire. 
6Music Guide for Teachers of Firat Grade, Long Beach Public 
Schools, Long Beach, California, 1953. 
7Muaic--A Resource Bulletin Grades 1-12, North Carolina Public 
Schools. 
~usic Curriculum for Elementary Grades, Public Schools. 
Sanford, Maine. 
25 
TABLE I (continued) 
Creative Music for Programs for 
COIIIIDUnity Experiences Integration Exceptional Special 
Children Occasions 
New Ramp- Originating Piano or 
shire thythms, auto harp 
words, 
me~~dies Phonograph 
Pitch pipe 
Rhythm in-
struments 
Long Beach, Songs Correlate 
California created by with social 
children studies 
Sanford, Recreate Occasionally 
Maine music of 
other 
people 
Give op-
portunity 
for self-
expression 
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The Teacher of Music 
The most important factor in the "in-school" musical education 
of the child is the attitude of the teacher. 
Does this teacher hear music in the child's sound making; 
does she feel dance in children's natural use of movement as 
they go about their daily work; does she have a q~ick ear for 
a child's hUDIIling of a song as he browses, works, plays, es-
pecially if it is not a song in the music course of study; 1a 
her understanding of what constitutes music constantly growing 
and expanding?l 
Myers asserts that the two attitudes essential to an elementary 
teacher conducting a music program are: 11 (1) a consciousness of joy 
in musical activity, and (2) an awareness of the joy music may bring 
to others." She continues, ''Without their feelings about music, the 
teacher's guidance will be insincere, without purpose and without ef-
feet. With these feelings, her teaching will be sincere because she 
will enjoy the activities along with the children. Her verve and 
2 
vivacity will result in enthusiastic teaching." 
1 E. D. Sheehy, Theie's Music in Children (New York: Henry Holt 
and Company, 1946), p. 10 . 
2Louise Kifer Myers, Teaching Children Music in the Elementary 
School (New York: Prentice-Hall, Inc., 1950). 
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Beatrice Landeck, director of the Music Workshop, Mills College 
of Education, is vitally concerned with music attitudes of parents. 
She states, "Your attitude about music is far more important than any 
training you have had or may acquire--your success will be determined 
by your enjoyment of music and by your freedom in expressing it to spark 
3 1 the child's imagination. '" 
It is generally accepted that in order to make music a means of 
developing a more complete, full life, the attitude of the teacher to-
ward music must be a vital, enthusiastic one. However, there are many 
differing opinions among music educators concerning the skills neces-
sary for the classroom teacher who includes music in her program, 
MYers4 includes the abilities to: 
1. Sing artistically 
2. Read music 
3. Notate music 
4. Teach 
5. Select materials 
6. Play the piano 
7 . Im~~ovise 
Sheeny places more emphasis on the ingenuity of the classroom 
teacher than on formal musical training or accomplishments. She stress.es 
freedom from the grade-level approach and an enthusiastic acceptance of 
the child's skills: 
3Beatrice Landeck, Children 1s Music (New York: William Sloane 
Associates, Inc., 1957). 
4Myers, op. cit. 
The teacher does not (have) to play an instrument or even 
slng well, but her children have a rich musical environment 
b~cause it is a place where each person is at ease and feels 
that what he has to offer is of worth.s 
Mursell states, 
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If we regard music as a technical specialty, then the average 
classroom teacher cannQt do much with it. But if we say that the 
technical aspects of music are far from being its most important 
aspects, that music reading in particular is of comparatively 
minor importance, and that what children ought to have are varied 
musical experiences and activities involving no specialized dif-
ficulties or problems then everything changes. The expert will 
still be needed to guide, to stimulate, to coordinate, to provide 
res.ources and ideas. But the classroom teacher will find herself 
fully able to organize the indicated experiences and activities 
with enjoyment and benefit both to her children and herself.6 
The classroom teacher may offer valuable music education by 
7 providing her pupils with "living experiences in music." 
In contrast to Mursell, Dykema and Cundiff have stated,the need 
for more formal musical training of teachers: 
The purpose of music instruction in the training of teachers 
is to prepare them to help children experience greater pleasure 
in music. Unless the teachers themselves love and understand 
music they can only with difficulty, it at all, teach others to 
love and understand it. The beauty and sensuous appeal of music, 
its .challenge to the emotional life, and its use as a means for 
self-expression must be experienced by the student in frequent 
contacts. Each music activity should offer a vital incentive to 
whatever effort is necessary to become an intelligent and broadly 
appreciative lover of music.8 
5sheehy, op. cit., pp. 108-111, passim. 
6James K. Mursell, Music and the Classroom Teacher (New York: 
~~lilver Burdett Co., 1951). 
7 Ibid., passim. 
8Peter w. Dykema and Hannah M. Cundiff, School Music Handbook 
Boston: C. C. Burchard and Co., n.d.), p. 7. 
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The authors of the School Music Handbook list the music experi-
ences necessary in the training of a teacher: 
1. Singing beautiful songs and choruses which have significant 
relations to adult experiences. 
2. Listening to music which appeals to students at their own 
level and also to music which appeals to adults who are more 
mature and endeavoring to respond to it with that fuller ap-
preciation which should come from careful listening and from 
collateral reading and study. 
3. Initiating or extending participation in music by playing a 
musical instrument, even if only a very simple one. 
4. Seeking experiences involving music for the'composing and 
using of which they make some contr~bution, such as rhythmic 
and interpretive responses in danc!ng and dramatizing. 
5. Frequent practice in interpreting the printed page of music 
which is not familiar to them ('reading Music 1 ) until they 
can do this with considerable musical feeling, accuracy and 
freedom. 
6. Seeking to use music in daily life so that its human values, 
personal and social, are made evident.9 
A review of the literature indicates that though there are dif-
fering opinions among music educators concerning the degree of music 
skills necessary for the classroom teacher to possess, there is general 
agreement that a positive attitude toward and a love for music are of 
prime importance. 
The Teacher of the Gifted 
The qualifications for leading a group of youthful gifteds 
include, of course, those which are necessary to good teaching 
everywhere, together with a few additional requirements which 
9oykema and Cundiff, loc. cit. 
are needed to meet the exceptional situations, inherent in the 
special class.lO 
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Those "few additional requirements" are the subject of much dis-
cussion and are summarized as follows by Herbert Carroll: 
1. Intellectually gifted 
2. Well-informed 
3. Modest but confident 
4. Interested in children 
5. Free from 1ealousy 
6. Positive in personality 
7. In good mental and physical health 
8. Possessed of a sense of humor 
9. Open-minded 
10. Interested in social problems 
11. Thoroughly trained in pedagogical methods and in educational 
psychology of individual differences 
12. Experienced in teaching.ll 
In addition to these criteria the teacher of the gifted 
must not have false i~eas of the superiority of the bright and 
gifted. Rather he has to like them for the same reasons he likes 
other children. He should habitually speak and write excellent 
English. He must be willing to learn with his pupils, but if he 
is teaching a special subject he must be a specialist in it and 
have great enthusiasm for it.l2 
The analysis of fourteen thousand letters from pupils in grades 
one through twelve revealed the characteristics of the teachers most 
helpful to children. The traits are mentioned in order of frequency: 
10Iris Kerr, "The Gifted Child and His Teacher" (unpublished 
Master's thesis, Boston University, Boston, 1955 ), p. 58. 
11~erbert Carroll, Genius in the Making (NeW York: McGraw-Hill 
Book Company, Inc., 1940), pp. 262-264. ' 
12cutts and Moseley, op. cit., pp. 100-101. 
1. Cooperative, democratic attitudes 
2. Kindness and consideration 
3. Patience 
4. Wide interests 
5. Pleasing personal appearance and manner 
6. Fairness and impartiality 
7. Sense of humor 
8. Good disposition and consistent behavior 
9. Interest in pupil's problem 
10. Flexibility 
11. Use of recognition and praise 
12. Unusual proficiency in teaching a particular subject. 
(This was mentioned most frequently by high school 
students.)l3 
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Witty adds, "The education of gifted children requires gifted 
teachers who have the ability to recognize giftedness, to create an 
atmosphere and environment favorable to its development, to provide 
14 
conditions that give it a chance to emerge and blossom." 
gifted: 
Anderson and Davis list the requirements of the teacher of the 
1. Be intellectually superior 
2. Not to be hampered by too many clerical and administrative 
duties 
3. Be patient 
4. Get the encouragement of her superior and colleagues.l5 
In a study made of the Hunter College Elementary School in New 
York City, the teachers were asked to list desirable characteristics 
of those who teach gifted children. 
13witty, op. cit., p. 107, passim. 
14Ibid., p. 113. 
15w. F. Anderson and L. R. Davis, "Guiding the Gifted," School 
..,. ~. Executive, LXXVI, ~ebruary, 1957. 
1. Characteristics acquired through education 
General and special learning 
General and special teaching skills 
Understanding .and accepting children 
Cultural background 
Professional ideas 
Experience 
Understanding of society 
2. Personal characteristics 
Patience and tolerance 
Personality 
Intelligence, high mental aptitude 
Sense of humor.l6 
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Kerr received checklists from 1,069 gifted children in eleven 
school systems in seven states. They show the "ten most desirable 
traits for teachers." The list is in order of choice. 
1. Fair to every pupil 
2. Patience 
3. Likes children and likes teaching 
4. Kind, thoughtful and considerate 
5. Sense of humor 
6. Ability to explain things 
7. Friendly 
8. Pleasing personality 
9. Genuinely interested in pupils and their personal problems 
10. Willing to try new things.l7 
The checklist of twenty-one educators in ten states represents 
a small sampling of educators 1 opinions but the results of their 
checklists, identical to those of the children, are listed in order 
of their choice: (Same numbers are used to designate a tie.) 
1. Willingness to try new things 
1. Understands child growth and development 
2. Is genuinely interested in pupils and their personal problems 
2. Likes children and likes teaching 
16Gertrude H. Hildreth, F. N. Brumbaugh, and F. T. Wilson, 
Educating .Gifted Children (New York: Harper and Brothers, 1952), p. 214. 
17Kerr, op. cit., pp. 100-101. 
3 ~ .. ~·atng· personality 
4 .. Sense of humor 
S. Outstanding teaching ability 
S. Can be inspired and inspire others 
6. Enthusiastic 
7. Ability to get along with others 
8. Well-trained (up-to-date methods and ideas) 
9. High IQ 
10. Open-minded 
10. Inspires cooperation.l8 
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The development of the potential of the gifted child generally 
lies in the hands of hi,s teacher. "She must utilize all the resources 
at her command to enrich his experiences and help him to develop com-
pletely. If she fulfills her responsibility to the gifted she will 
19 have contributed richly to the progress of man and the country. 
Intelligence and Musical Ability 
The authors agree with the statement made by the National Edu-
cation Association of the United States .that 
Because the gifted student can characteristically read more 
rapidly than the average. he can and should be given more to read 
.. in the s-.e amount of time. Even superior readers need to be con- . 
tinually challenged to develop fuller power in reading. A program 
of enrichment should permit each student to delve more deeply into 
his field of special interest and to give creative expression to 
his own particular talents; but it should also guide him to .ex-
plore a wide variety of both intellectual and non-intellectual 
activities. 20 
18Kerr. op. cit. 
19G. H. Burroughs, "A Manual on Animals for Teachers of Gifted 
Children in Grade One" (unpublished Master's thesis, Bo.ton University, 
Boston, 1958). 
20Zducation of th! Gifted, Education Policies Commission, 
National Education Association of the United States, washington, D. c., 
1950, p. 58 
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Therefore, the authors felt that the proposed supplementary reading 
material in the field of mus.ic would both stimulate and interest the 
super tor reader in the first grade. 
In preparing these booklets, exercises, and activities for the 
gifted child in music, many decisions had to be made. Perhaps the most 
important of these was whether the child could understand the material 
which the authors intended to present to him. The question being, at 
what level could it be considered feasible to teach the child the be-
ginnings of musical knowledge? Although music appears in the majority 
of first grade curricula, these booklets propose to give the superior 
child much more detailed information. (The reader must consider 
throughout this paper that these pamphlets are for the exceptional 
child with above average reading ability, not necessarily the musically 
talented child.) A thorough search of the literature at hand convinced 
the authors that there was little material available on this subject. 
And furthermore, the material published presented conflicting, even 
opposite, opinions on tha,e matters. 
Some authorities state that intelligence correlates highly with 
musical ability and musical sensitivity, while others hold the opposite 
opinion. Thus Hollingworth states that musical sensitivity shows no 
reliable correlation with general intelligence and that an intellecually 
21 gifted child may be deficient in music. On the other hand, Seashore 
2luollingworth, op. cit., p. 204. 
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correlates musical ability highly with intelligence. He even goes so 
far as to say that one can predict success in the field of music by 
the results of an intelligence test. He breaks intelligence into 
Stoddard and Wellman's classifications (difficulty, complexity, ab-
stractness, economy, adaptiveness of goal, social value, emergence of 
originals) and states that a musician must have all these traits. To 
quote Seashore, "Rating on intelligence as a supplement to measurement 
of musical talent is one of the best indices for the prediction of 
22 
success in musical education or a musical career." 
However, according to Monroe's Encyclopedia of Educational Re-
search, it appears that certain American studies have found correla-
tions ranging from zero to less than .60 between scores on the indi-
vidual tests of the Seashore battery and intelligence test scores. 
Hollingsworth states that children who have above 135 on an intelli-
gence test did not prove superior to average children of the same age 
on the Seashore tests. On the other hand, it was reported in the)Wn-
roe Encyclopedia that functional musical ability and intelligence are 
23 
closely related. C. M. Cox has reported estimates of the childhoo9 ~ 
intelligence quotients of eleven eminent composers ranging from not 
less than 110 for Palestrina and Gluck to not less than 150 for Mozart. 
22 Carl E. Seashore, The Psychology of Music (New York: McGraw-
Hill Book Company, 1938), p. 177. 
23Monroe, Encyclopedia of Educational Research, Revised Edition. 
Of course, this is all based on estimates made by Cox, not on actual 
testing, which challenges its validity. However, he estimates that 
more complete data would yield an even higher intelligence quotient, 
24 
not less than 160, for this group. 
Lewis and McGehee did research on special talents and found 
36 
that more than twice as many superior children play musical instru-
ments as do the retarded. On this basis they assert that a relation-
ship is evident between musical ability and high mental ability. In 
accordance with this study Antrim showed that the music students in 
the High School of Music and Art in New York City tested 11 per cent 
higher in general intelligence than students in other New York high 
25 
schools. Concurring with this proposition, Courvoisier tested 240 
~sic students in San Francisco. The results showed that 28 per cent 
26 tested above 135 intelligence quotient. This is, obviously, in 
contradiction with the findings of Hollingsworth, who regarded special 
27 
abilities as aside from intelligence. However, it has been proven 
24
c. M. Cox, The Early Mental Traits of Three Hundred Geniuses, 
Genetic Studies of Genius, Vol. 2, Stanford University Press, 1926. 
2~trim~ op. cit. 
26courvoisier, op. cit. 
27Hollingsworth, op. cit. 
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that superior children have a superior interest in music regardless 
of the degree of musical ability. 
There is no standard opinion on the ability of intelligent 
children to grasp musical conc~pts. The authors, therefore, decided 
that in order to obtain more specific information on this subject 
they should contact authorities in the field of music for children. 
Accordingly, a detailed questionnaire was prepared and sent to twelve 
authorities in the field of music education. Only five replies were 
received. Since it is not valid to state that these replies indicate 
a true sampling or a statistically correct picture of the situation, 
the authors will only state some of the answers that they received as 
an indication of the opinions of the specialists in the field. The 
replies overwhelmingly indicate that the child of superior reading 
ability in the first grade would be able to understand the musical 
concepts the authors propose to introduce. The results show that 
pitch, melody, and tone can be understood by the first grade child. 
Olin S. Beer, Assistant Superintendent of Music Education of the Balti-
more Public Schools, pointed out that the teacher usually tried to do 
this through songs, instruments, and other means. All agreed that 
harmony was too difficult a concept for the average first grade child. 
The same conclusions were reached in regard to the exceptional first 
grade child's ability to master these concepts. All agreed that pitch, 
tone, and melody could be grasped by the child, but that harmony was 
too difficult and could be understood at best only by intuition. It 
was pointed out that a less "entertaining" approach is needed when 
these concepts are taught to the gifted. Although these concepts 
could be understood, they could not always be reproduced. 
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In answer to the question, "Can the first grade child understand 
(a) how an instrument is played, (b) how it makes sound, (c) how it 
originated," there were varying opinions. A few authorities felt that 
a first grade child could understand how an instrument is played, how 
it makes sound, and how it originated, while others thought that these 
ideas were too difficult, The consensus of opinion seems to be that 
with a good teacher and an interesting presentation, the first grade 
child can comprehend the above-mentioned concepts. The authorities 
agree that it is possible for a first grade child to master the con-
cept of an orchestra, especially if the ideas are presented with pic-
tures, live performances, or in story form. These opinions by authori-
ties in the field of music indicate that the concepts which will be 
presented in this thesis are in the range of comprehension of a first 
grade child. 
CHAPTER III 
PROCEDURE 
I~ order to determine the extent of the music program in the 
primary grades an investigation was conducted on the music curricula 
in grade one. The authors conducted a cursory examination of the pur-
pose of the first grade music program on the international level. The 
countries included were Sweden, Yugoslavia, Japan, Peru. ,Germany, Nor-
way, and England. The aims of first grade music programs throughout 
the United States were examined. A detailed comparison of the curricula 
of seven communities in the United States was made. These communities 
included Florida; Long Beach and North California; Newark, New Jersey; 
New Hampshire, Sanford, Maine; and Kalamazoo, Michigan. A chart was 
constructed showing the similarities and differences of the communities 
examined. The authors next considered a study made to determine the 
status and trends of music education in the public elementary schools 
in 75 communities in Massachusetts. Because the programs were similar, 
it was concluded that there was a broad area to explore in music en-
richment for the gifted first grade child. 
It was necessary at this stage in the study to ascertain the 
abilities of both gifted and average first grade children to comprehend 
the basic concepts of music. A complete review of the literature failed 
to reveal any information which could be utilized in this study. There-
-39-
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fore, the authors concluded that valid information could be obtained 
only by contacting authoriti~s in the field of music. Accordingly, a 
questionnaire was prepared. 
Research was conducted to determine the substance of the ques-
tionnaire. Twenty-five questions were prepared on the basic concepts 
of music. These questions were then reviewed for the purposes of 
clarification, consolidation, and refinement. The resulting four 
groups of questions were mimeographed and mailed to 16 music schools 
and symphony orchestras in three cities. The questions asked were 
general rather than specific, as this would allow the authorities more 
scope in their answers. The form was shortened to encourage prompt 
responses. 
It is not possible to accept the data received from the ques-
tionnaire as a reliable indication of current thousht on these matters 
as so few replies were received. However, it is valid and reasonable 
for our purposes to base certain conclusions on the opinions of the 
four authorities who responded because of the great similarity of think-
ing in the responses. Therefore, the authors have assumed that gifted 
first grade children are able to understand the concepts of the orches-
tra and of composers. 
Instruments were selected to describe each of the four groups 
of the orchestra. This selection was based on the frequency of famil-
iarity of 14 primary grade children with the instruments of the or-
chestra. The children were shown groups of three pictures of orches-
tral ~nstruments and askeq to indicate the instrument named by the 
..... 
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investigator. The pictures were numbered. The children responded by 
placing an X on the number on their paper which corresponded to the 
number of the picture. 
The composers were chosen firstly on the basis of their lives 
and secondly on the number of works composed for children. The 
authors utilized the following questions as standards for their selec-
tion: 
1. Is the subject matter suitable to first grade children? 
2. Will the subject matter motivate high ideals? 
3. Will the subject matter broaden the mental horizons of the 
pupils? 
A Reading Vocabulary for the Primary Grades, by Arthur I. Gates, 
was the word list chosen because it is a comprehensive listing. 
An introduction to the instruments of the orchestra .. was pre-
pared. The information is given in 'Verse form in order to insure high 
motivation for the reader. Illustrations of the instruments mentioned 
were included, in order that the children might have a clearer concept 
of the subject. To facilitate presentation of the booklet, a manual 
was written to accompany it. The manual includes suggestions for the 
introduction of words outside the Gates Primary Reading List. It also 
includes exercises, activities, and related reading material and rec-
ords for the pupils and the teacher in the order stated. 
The lives of the four composers selected were each presented 
in s~ory form. Illustrations were included so that the pupils might 
maintain a lively interest in their reading. Each story is written 
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in a different way though the authors attempted to maintain the follow-
ing standards: 
1. believability and consistency 
2. good sentence structure and grammar 
3. avoidance of sentimentality. 
The life of the fourth composer is written in the form of a play 
for two reasons: 
1. to acquaint the pupils with another artistic form 
2. to facilitate sharing their music enrichment experience 
with their classmates. 
It may be easily perceived by the classroom teacher that the 
presentation of the play could, in specific circumstances, provide ad-
vantages other than the two listed above. 
A manual was prepared to accompany the last section of this 
work. With obvious exceptions, it is similar in form and content to 
the manual which accompanies the first section. 
Two cumulative word lists were compiled. The first list con-
tains those words within A Reading Vocabulary for the Primary Grades, 
by Arthur I. Gates. The second list is a compilation of new words. 
CHAPTER IV 
ORCHESTRAL STORY 
CHAPTER IV 
TEACHER'S MANUAL TO ACCOMPANY ''MR. B." 
To the Teacher: 
This booklet is intended to be used as an enrichment activity 
by the gifted first grade child. It is to be used after the child has 
successfully completed the first half of grade one or at the discretion 
of the teacher. The booklet deals with the instruments of the orches-
tra and is intended to extend the interests awakened in the pleasurable 
musical activities of the classroom. The ideas and concepts that de-
velop from the reading of this booklet will stimulate creative experi-
ences and broaden the mental horizons of the child. In order to ob-
tain the optimum benefit from this booklet all activities, exercises, 
and other suggested materials should be at least partially utilized. 
Introducing the Unit: 
The content of "Mr. B." is a realistic description of an orches-
tra. The instruments are introduced according to their orchestral 
grouping. ''Mr. B." is a lively, provocative character who will delight 
the children with his mischievousness. Through the light manner of 
presentation the children will develop an interest and enthusiasm for 
music. 
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Display a copy of ''Mr. B." and say, "I have a new book for you. 
This book is about an orchestra. Who can tell me wP,at an orchestra is?" 
Teacher discusses responses of children. Holds up a baton writes word 
on board, asks, "I have something which an orchestra leader needs. Who 
can tell me what it is?" Have class read word. ''What does the con-
ductor do with it?" 
"The story we are going to read is about a baton. His name is 
" Point to title of booklet and have children read it. 
Distribute the books and give the children a few minutes to glance 
through them. 
The teacher now introduces the new words. 
New words, page 
chest baton woodwind 
mirror xylophone orchestra 
sincerely percussion brass 
Put new words ''mirror, '"'sincerely, " and "Chest" on board and have 
children sound out words phonetically. Teacher tells class, ''~here are 
four groups in an orchestra, pointing to words as she writes them on 
the chalkboard. She says each word aloud as she points to it. "Read 
the words with me if you can." Have children find and say new words 
on board as the teacher asks for the word that 
1. is a metal 
2. rhymes with discussion 
3. is used by an orchestra leader 
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4. a word with two small words in it 
5. what Mr. Baton conducts. 
Show a picture of a xylophone with name written under it. Dis-
cuss the instrument with the children. Teacher gives pupils tachisto-
scope. She gives one to each group of two children and children review 
words in pairs. 
New words, page 
angry 
chase 
disgrace 
shrillness 
chime 
instrument 
racket 
rhythm 
triangle 
fog 
gong 
cymbals 
tambourine 
Teacher prepares large flash cards. On each card is printed 
one of the new words. Teacher gives a paper to each child. On the 
paper are lines of words similar to the new words. Show the flash 
card for one of the new words, such as "angry." Teacher says this 
word is angry. Find the word angry on your paper. Teacher quickly 
turns card down. Each child finds the word on the first line of hie 
mimeographed sheet and underlines it. 
argue ankle angry greedy antlers 
Present the other words in a similar way. Children may ex-
change papers and correct them. 
New words, page 
flute 
piccolo 
bassoon 
clarinet 
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oboe 
English horn 
Prepare and mount pictures of each of the instruments. Beneath 
each picture write the name of the instrument clearly. Each child is 
given a packet of 8 cards with the names of the six instruments shown 
plus two others. Teacher shows and discusses each instrument. She 
then selects one of the pictures and covers its name. Pupils hold up 
the name of the instrument. Continue the sfime process until the chil-
dren have mastered the words. If extra work is needed, it may be ac-
complished in a teacher-pupil situation. 
New words, page 
despair 
trumpet 
trombone 
vigor 
splendid 
intend 
spied. 
tickled 
vim 
Present "trombone" and "trumpet" in the same way that the above 
instrument names were presented. Place the following words on the 
chalkboard and analyze phonetically: 
despair splendid spied 
vigor 
vim 
intend tickled 
Place all new words learned on Wordo cards. Have children play 
game among themselves for review purposes. 
j3. 
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New words, pages 
mass saxophone cello 
tuba violin mellow 
Cuba viola noodles 
French horn double bass 
Place these words on the chalkboard in the following way: 
brass 
mass 
Cuba 
(this can be read after the 
introduction of tuba) 
"Mass" will easily be read by the pupils as they know brass. 
Display a can of Ca~pbell 1 s Chicken Noodle Soup, and the word 
"rloodle" will be quickly read. Then have children read word from board. 
Introduce name of instruments in the same way as the other in-
struments were introduced. A review of these words may be accomplished 
by use of tachistoscope; i.e., cut out a picture of any instrument of 
the orchestra. It should be about 7 by 10 inches. Cut a slit in the 
long side four or five inches from the top. Paste a 4-by-6-inch card 
on the back. Paste down both ends. Leave the top and bottom free to 
manipulate. Place the words to be reviewed on the card and have the 
children manipulate them in groups of two or pupil-teacher situation. 
New words, page 
ruckus silence 
deaf descended 
Prepare a word wheel which will include these new words and re-
view nine other nonphonetic words in the story which the children find 
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difficult. This word wheel may be used as a review for individuals 
also. 
In the presentation of these words, three word skills have been 
included, namely, word recognition, word meaning, and word analysis. 
New Words for ''Mr. B." 
angry idea tamborine 
important tickle 
bass instrument tone 
bassoon intend triangle 
baton trombone 
bellow mass trumpet 
bow mellow tuba 
mention 
cello mirror vigor 
chase vim 
chest noodle viola 
chime note violin 
clarinet 
counnand oboe whoop 
copper orchestra woodwind 
Cuba 
cymbals pace xylophone 
percussion 
deaf piccolo 
descended punch 
despair 
disgrace racket 
double bass rear 
rhythm 
English ruckus 
flute saxophone 
fog shrill 
folks silence 
forlorn sincerely 
French smack 
snare 
glare splendid 
gong spied 
group strings 
''Mr. B. II 
Mr. ''B." 
I looked in the mirror, I looked at myself. 
I smiled at me from my perch on the shelf. 
To the riaht and the left I made a deep bow· 
I puffed up my chest and I asked myself how 
Important am I to one hundred boys 
Who, without me would make much too much noise. 
I tell you this and I say it sincerely. 
When I'm near you'll hear music quite clearly. 
The boys with the noise sit in their places 
And stare at me with their hundred faces. 
And the sounds that they make when they follow 
my lead 
Make little folks slna and be happy indeed. 
Can you auess who I am? 
~. Boston Uni veni ty 
/ i'ebool of Education 
.... t Libra:ry: 
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r. Baton! I'm M 
From my place -tn tM- conductor 1 s hand 
The woodwinds,. a.tringa .. percussions, and 
brasees· ·I command. 
I make-- them go fast and I make them go 
slo---o-o-ow 
But here 1• a thing that I know, that I know 
Oftener ------
1 'm no softener. 
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The conductor glares with an angry face 
Says;"sir, slow you~Jpace." 
,. 
But I love a race 
There's such fun in a chase! 
The conductor shouts, ''You're out of place!" 
A 
n 
d 
the stillness 
I 
m 
is almost shrillness. 
i 
n 
d 
i 
s 
g 
r 
a 
c 
e 
\ 
Bur I'VE All IDEA THAT WILL MAKE HIM SO GLAD\ \ . 
HE'LL '!WINKLE AND TINKLE AND FORGET I WAS ~ 
\ 
\ 
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I' 11 talk to eaeh instrume!lt --- we 1 11 make up a song 
That will buzz and will bubble and will bounce right along. 
It will ding 
It will ring 
It will make children sing! 
Hurray! 1 1m Mr. B. 
How happy I am I'm Me! 
Now I'll go and see ------
THE FOUR FAMILIES OF THE ORCHESTRA 
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-THE FAMILY OF PERCUSSION INSTRUMENTS 
Now a percussion's an instrument that you bop --
You thump it and bump it and the music will hop. 
Take a drum and you smack it 
And whoop up a racket. 
Kettledrums, bass drums, or any of that bunch 
What do you do with them? Why, you PUNCH. 
BOP STOP BOP STOP BOP STOP BOP 
It isn't just noise 
It's one of music's joys ------ RHYTHM 
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Kettledrum 
The kettledrum looks like a great copper pot. 
In an orchestra there are two or four -- not a lot. 
The smaller ones boom a higher sounding note, 
The larger ones sound like the foghorn of a boat. 
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Bass drum 
The snare drum is like a toy -- but a toy is much smaller 
Snare drum 
which is four times taller. 
There's the BONG of the gong 
The crash of the cymbals 
The triangle's tinkle 
+he tambourineijs jinkle 
Christmas times for chimes 
A 
n 
d 
t 
h 
e 
t 
0 
n 
e 
the 
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xylophone. 
Xylophone 
"Now " thought Mr. B. "the drums and their cousins 
Will give us rhythms by the dozens 
And now I need soon 
A tune." 
Before you could say 5, 4, 3 
Off he went to see 
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THE FAMILIES OF WOODWINDS AND BRASS INSTRUMENTS 
The woodwinds and the brasses are instruments that you blow through 
Sounds come out when the air goes through. 
The woodwinds were once all made of ----? can you guess? 
Wood! Yes? 
The brasses are now all made of something 
Brass? R:ight! 
Piccolo 
Saxophone 
Trombone 
Trumpet 
Mr. B. asked the woodwinds for 
a tune 
More magical than minnows 
marching on the moon 
In June. 
Flute 
Bass 
clarinet 
Piccolo 
And this is what he heard: 
A silvery toot 
From a flute 
And his brother 
The piccolo another 
Toot but high 
Like a bird in the sky. 
A funny low tune 
From a bassoon. 
Many tunes did he get 
From the singing clarinet. 
He heard hello 
From the oboe 
And 
Sweet, sad, and forlorn 
The English horn. 
.Xuunpet 
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English 
horn 
Clarinet 
Trombone 
Then he spied it 
Then he eyed it 
~r. B. was in despair, 
He was getting no where 
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He gruffed, gobbled, and grunted 
He huffed, hurried, and hunted 
For music strong and spendid 
As he intended. 
The trumpet -- so brassy and loud 
You can hear it bellow from the top of a c~oud 
The trombone so full of vigor and vim 
That Mr. B. laughed -- it tickled him. 
Trumpet 
French 
horn 
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And there's a mass of brass called a tuba 
That oom-pahs and boom-pahs from New York to Cuba. 
Tuba 
The French horn and saxophone one never passes 
When mentioning this family of instruments -- the Brasses. 
Saxophone 
Yes, I'm right, yes, I've got it! 
One thing's missing and I spot it--
THE STRINGS! 
THE FAMILY OF STRING INSTRUMENTS 
The strings are played with a bow 
You know. 
Bau violin 
Cello 
The violin, viola, double bass, and cello 
Make 'Orchestra music rich and mellow. 
The strings are like noodles in chicken soup 
so many of them in this orchestra 
group 
60 chairs 
with 
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Violin 
I know we can do it -- let's have our song 
With all of us trying what can go wrong? 
Mr. B. said it. He said it quite clear 
"Foolish fellow" whispered a voice in the rear. 
But Mr. B. said it, he said it again 
''What are you waiting for? Come now good men! 
Let us hear it -- let it ring 
Come now let's sing: 
They did and --
what a ruckus, what a roar: 
What a clash, what a clatter and even more. 
The only happy people were those that were deaf. 
Mr. B. screamed, "That's eneff~ That's eneff!" 
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The s Hence descended. · 
It poured down like rain 
Like rain with a pain. 
Then 
And the boys with the noise 
Sat in their places and stared at him with their hundred faces. 
EXERCISES TO ACCOMPANY 
11MR. B." 
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Instructions: Underline the right answer. 
1. Tone is (1. what you hear 2. what you say). 
2. "Group" is the same as (1. family 2. fruit). 
3. The woodwind instruments are played by 
(1. using a bow 2. blowing from your mouth). 
4. The percussion instruments are played by 
(1. blowing from your mouth 2. hitting or banging). 
5. The string instruments are played by 
(1. using a bow 2. blowing from your mouth). 
6. The brass instruments are played by 
(1. hitting or banging 2. blowing from your mouth). 
Instructions: Check the right answer. 
1. There are just a few instruments in an 
orchestra. 
2. People can sit anywhere in the orchestra 
to play an instrument. 
3. The orchestra is divided into four groups. 
4. The groups of instruments have different 
names. 
5. One of the groups is called a string group. 
6. One of the groups is called a ~ndwood 
group. 
7. One of the groups is called a bass group. 
8. One of the groups is called a percussion 
group. 
69 
Yes No 
ao 
Yes No 
CJ r=J 
Yes No 
DO 
Yes No 
DD 
Yes ~ I ll_j 
Yes No 
on 
Yes No 
DO 
Yes No 
.__I --'I D 
Fill in the correct word. 
1. The conductor holds a baton in his hand. 
2. The kettledrum and cymbals belong to the p~rcussion 
group. 
3. Woodwind instruments are made from wood 
4. The instrument which plays higher than a flute is a 
piccolo 
5. Violins and cellos are in the string group. 
6. An instrument plays a tun.e, rhythm, note 
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Instructions: Draw a line to the correct answer. 
a. percussion 
3. Oboe . string 
4. Trumpet-------------------------------- d. woodwind 
Draw a picture of ''Mr. B." trying to get the instruments to 
play music, 
ACTIVITIII TO ACCOMPANY 
"MR. 1," 
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1. Invite a friend or classmate who plays a musical instrument to come 
in and give a demonstration of how the instrument is played and how 
it sounds. 
2. Make a class collection of musical instruments that you have at 
home. Arrange them in orchestral groups. 
3. Plan a class trip to a children's concert to hear an orchestra and 
see all the instruments. 
4. Make a scrapbook or bulletin board of pictures of instruments, book 
jackets, or record covers of books and records you have read or 
heard. 
5. Try some experiments with sound and with "home" instruments. 
a. Find a tall thin drinking glass. Tap the side of it with a pen-
cil or small stick. Get a pitcher or large cup of water. With 
one hand tap the glass constantly with the pencil while you pour 
water in the glass with other hand till the glass is nearly full. 
Did you hear a change in the sound that the glass makes? Find 
two more glasses and fill them up to different levels. Now tap 
these glasses. Notice that all the glasses make a different 
sound. Try to play a tune on your water glasses. You may do the 
same thing with deep cereal bowls. 
b. Find a tube that is slender and hollow inside and open at one end 
only. A glass tube or very slender bottle is best. Put the tube 
to your lower lip and whisper the word "two" into the tube. Did 
you hear the sound? Now fill the tube half full of water. Repeat 
the experi~nt. Is this a different sound? Fill more bottles 
with different amounts of water. Can you play a tune on your 
bottles? 
6. Make a.ome of the ina truments that you have read about. 
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a. Make a drum out of a round cardboard hat box or other round 
object. Cut off one end of the box and cover it with a piece of 
very strong paper such as parchment paper or strong cloth. 
Fasten the paper very tightly over the box with cord, lacing, or 
thumb tacks. Use two sticks of the same size as mallets. 
b. In order to make a xylophone cut hard, aged wood boards into. dif-
ferent lengths and drill a hole in each board at three or four 
inches from each end. Place a nail through the hole, thus nail-
ina each board to two main boar4s which have been placed hori-
z zontally. Now atrike the boards with a mallet. Make two mal-
let~ by nailing two small square blocks of wood to two sticks. 
Notice the different tones produced by the different length 
boards. Play a tune on the xylophone. 
c. It is easy to make chimes out of different-sized metal tubes 
open at one end. String these through a hole you have made in 
the covered end so that the open end is facing down. Fasten the 
string at both ends, like a clothesline, s.o that the tubes hang 
free. Strike the tubes with a mallet. Notice the different 
sounds from the different length tubes. 
d. With directive help and assistance, a first grade child should be 
able to make a crude stringed instrument. In order to do this, 
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find a thin board and hammer four nails in each end, opposite 
each other. At one end hammer the nails in a uniform straight 
line. At the other end hammer the one·~arter, one half, and 
three quarters of the way to the other end of the board. Now 
tie a string around each set of nails. Pluck the strings with 
your finger and notice the sounds made by the different lengths 
of string. The teacher can explain that this is a very crude 
stringed instrument and that strings are usually played with 
bows. 
7. Make some of the instruments out of clay or paper and arrange them 
as they would be in an orchestra. 
SUGGESTED READING TO ACCOMPANY 
''Mr. B." 
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The following books are to be read to the child by the teacher 
or to be used as reference by the children for their pictorial content. 
They may also be used as references for the teacher. 
Armstrong. Music Makers, "Books About" Series, Children 1s Press, 
Huntington, H. E., Tune Up!, Instruments of the Orchestra, Doubleday 
and Co., New York, 1942. 
Lacey, Marion, Picture Book of Musical Instruments, Lothrop, Lee and 
Shepard, Boston, 1954. 
LaPrade, Ernest, Alice in Orchestralia, Doubleday and Co., New York, 
1949. 
Norman, Gertrude, First Book of Music, "First Book" Series, 
Franklin Watts, Inc., New York, 1955. 
Parsons, Arthur H., Jr., The Horn That Stopped the Band, Franklin Watts, 
Inc., New York, 1954. 
Posell, Elsa Z., This Is an Orchestra, Houghton Mifflin Co., The River-
side Press, Boston, 1950. 
Steiner, Kiki Loves Music, Doubleday and Co., New York. 
j. 
CHILDREN Is RECORDS TO ACCOMPANY "MR. B. II 
.. 
Adventures of Piccolo, Passport for Piccolo, Columbia, CL1233. 
Cbild 1s Introduction to Jazz, Golden Records, 29. 
Child's Introduction to the Orchestra, Golden Records, 1. 
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Classics for Children, Don Wilson, Art Gilmore, Continental Symphony; 
2 records, Capital, T-3223, 3248. ' 
M&Jgr Classics fgr Minors. RCA Victor, LBY1016. 
Milton Cross Explains The Instruments of the Orcbestra tg Children of 
.,All Ages; 2 10-inch records, Cabot. 
Pan the Piper, Tubby the Tuba, Peter and the Wolf; Columbia, 
CL57l. 
Rusty in Orchestraville; 10" Capital, L-3007. 
Sparky's Masic Piano, 10" Capital, ~-3003. 
' Story of Ja~~; Htghes, 10" Folkways, 7312. 
Tubb¥ the Tuba, Adventures of a Zoo, Celeste; Golden Records, 8. 
" 
CHAPTER V 
STORIES OF COMPOSERS 
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Teacher~s Manual to Accompany Lives of Composers 
To the Teacher: 
There are three stories and one play in this section. All four 
are intended to be used as enrichment activity in reading by the first 
grade child, This section is also to be used when the child has suc-
cessfully completed the first half of grade one or at the discretion 
of the teacher. Not only should the stories promote interest in music 
but they should stimulate and broaden the reading horizons of the child. 
As mentioned in the previous manual, the exercises and activities which 
accompany the stories should be utilized to obtain the fullest benefit 
from the stories. 
Introducing the Unit 
The contenmof these three stories and the play are quite dif-
ferent. They deal with different composers and are approached from 
various points of view. The stories are all written in a different 
manner which should stimulate interest in the child. They are not meant 
to be continuous. Each composer dealt with has a distinct and different 
pers.onality. The teacher will note that they all come from various 
times and places, thus giving the children a historical and sequential 
feeling. 
Before reading the stories, the teacher should talk to the 
class about the concept of a composer. What is a composer? Does any-
one know the name of a composer? These ideas should be fully developed 
so that the child will have some background information for his 
reading. 
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There are so few new~rds in each story that the teacher can 
introduce them all at once. 
New Words for Lenny v s Surprise: 
Lawrence 
Massachusetts 
Lenny 
Leonard 
B-ernstein 
special 
costumes 
concert 
famous 
musician 
Shirley 
Clara 
In her talk about composers the teacher can present the new 
words "famous," "musician," and "concert." She can then write them on 
the board, have the class use them in sentences. The teacher should 
cont~nue in this vein, i.e., telling a story and metnioning that a 
famous composer is Leonard Bernstein. She should write his name on 
the board. But his friends called him Lenny for short, the teacher 
should add, writing this word on the board. Teacher can continue, 
"Lenny had an aunt called Clara and a sister, Shirley." She writes 
these two words on the chalkboard. The class can be asked to sound 
out the words "costume" and "special" phonetically. The teacher should 
review all the words on the board by asking the children to come up and 
first underline and then erase the words she asks for. 
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The stories may now be passed out, one to each child. The chil-
dren are told to go back to their seats and read the story. They can 
then come back and read the story aloud to the teacher. 
New Words for Dick's Talk: 
Sergei Prokofiev 
practice 
study 
Russia 
Classical Symphony 
New York 
ballet 
record 
The teacher should play Peter and the Wolf for the class. After 
some discussion about the music the teacher says, "The man who composed 
that music was Sergei Prokofiev." She writes his name on the board. 
"He was born in Russia," writes word "Russia" on chalkboard. She con-
tinues talking about him and presenting the rest of the new words as 
she talks. Further practice can be given by flashing the sentences 
from the story that the teacher has told on a television screen and then 
by screening individual words. 
New Words for "Ba, ba, ba, bum!" 
Ludwig van Beethoven 
Germany 
Holland 
The teacher may easily present these words by reading aloud the 
following sentences which she places on the chalkboard: 
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The name of the composer in our story is Ludwig van Beethoven. 
He lived in Germany. (Find Germany on a map.) Tulips grow in Holland. 
Have the students find, frame, and repeat the new words. 
New Words for ·A Parade for Philip: 
Washington 
John 
Philip 
Sousa 
president 
Antonio 
Esputa 
uniforms 
Marine 
alto 
The teacher can present these new wards to the class in the same 
way that the word• far the lives of the other campasers were presented, 
i.e., in story form. For review purposes a Wordo card can be made and 
all the new words from the lives of the four composers used. 
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Suggested Reading to Accompany Lives of Composers 
These books can be used as reference works by the teacher or can 
be read to the children. The pictures of composers can also be used 
from these books. 
Brower, Harriette, Story-Lives of Master Musicians. New York: Fred-
erick A. Stokes Company, Publishers, 1922. 
Burch, G., and Wolcott, J., Famous Composers for Young People. 
New York: Dodd Mead and Co., 1931. 
Burch, G., Modern Composers for Young People. New York: A. S. Barnes 
and Co., 1941. 
Paris, Leonard Allen, Men and Melodies. New York: Thomas Y. Crowell 
Co., 1954. 
Suggested Music of Leonard Bernstein for Appreciative Listening 
Fancy Free, Bernstein and the Columbia Symphony--Columbia Cl~920. 
Trouble in Tahiti--Metro Goldwyn Mayer--3646. 
Wonderful Town--Decca--9010. 
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Suggested Music of Sergei Prokofiev for Appreciative Listening 
Cinderella (excerpts)--Angel--35529. 
Classical Symphony in D, opus 25--Angel--35008. 
Love for Three Oranses (Suite)--London--111294. 
Music for Children, opus 65--Metro Goldwyn Mayer 3010. 
Peter and the Wolf--RCA Victor--LM-1803. 
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Suggested Music of Beethoven for Appreciative Listening 
Country Dancss--Vanguard--429. 
Piano Sonata No. 8 inC, opus 13, "Pathetique" --London--11952. 
SYffiPhony No. 5 inC, opus 67--RCA Victor--LM-1923. 
Symphony No. 3 in Eb, opus 55, "Eroica"--RCA Victor--LM-2233. 
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Symphony No. 9 in D, opus 125, "Chora1"--2 records, RCA Victor--LM-6009. 
Sonata in D for Piano; 4 hands, 3 marches--Lyrichord--55. 
• 
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Suggested Music of Sousa for Appreciative Listening 
Music by Sousa··WFB·-1401L 
Children's Records to Accompany the Lives of Composers 
Bach; Life, Times and Music, Period, PCS-9. 
Bach, J. S.; Story and Music, 10" Vox, 2500. 
Beethoven; Live, Times and Music, Period, PCS-3. 
Beethoven; Story and Music, 10" Vox, 2600. 
Berlioz; Story and Music, 10" Vox, 2640. 
Brahms; Life, Times and Music, Period, PCS-7. 
Brahms; Story and Music, 10" Vox, 2580. 
Child's Introduction to Great Composers, Golden Records, 4. 
Chopin; Life, Times and Music, Period, PCS-4. 
Chopini Story and Music, 10" Vox, 2520. 
Grieg; Story and Music, 10" Vox, 2560. 
Happy Instruments, Columbia, CL 1026. 
Haydn; Life, Times and Musi:c, Period, PCS-1. 
Haydn; Story and Music, 10" Vox, 2610. 
Liszt; Story and Music, 10" Vox, 2630. 
Mendelssohn; Life, Times and Music, Period, PCS-10. 
Mendelssohn; Story and Music, Period, PCS-2. 
*Mozart; Life, Times and Music, Period, PCS-2. 
Mozart; Story and Music, 10" Vox, 2510. 
Paganini; Story and Music, 10" Vox, 2650. 
Schubert; Life, Times and Music, Period, PCS-5. 
Schubert; Story and Music, 10" Vox, 2540. 
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" 
SchUmann; Life, Times and Music, Period, PCS-8. 
Schumann; Story and Music, 10" Vox, 2550. 
Strauss, J; Story and Music; 10" Vox, 2590. 
Tchaikovsky; Life, Times and Mu!ic, Period, PCS-6. 
Tchaikovsky; Story and Music, 10" Vox, 2570. 
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LENNY 1 S SURPRISE 
DICK'S TALK 
110 
Dick was sitting on the floor listening to Peter and the Wolf. 
That is a story told with beautiful music. He was listening very hard 
and thinking that he was Peter and as brave as Peter saving the lives 
of his friends. Dick wished he could meet the wonderful man who wrote 
this story. 
lll 
He closed his eyes and wished very hard. When he opened them he 
was an old man smiling at him. The man was sitting in front of a piano. 
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am I? Who are you?" said Dick. ''Well," said 
"you were just wishing you could meet me and ..... " "Oh!" said Dick, 
"are you ...... ?" "Yes," answered the old man, "I'm Sergei Prokofiev." 
ll3 
Dick was very happy; he looked at Mr. Prokofiev and said, "I have 
~~nv questions to ask you. I want to know how you became a musician. 
play the piano too and maybe I'll be a musician." 
Mr. Prokofiev laughed and laughed. "I will try to answer all your 
you about myself." 
' 
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"Tell me when you learned to play the piano. And, and . . . did 
you liJ.te to practice a lot?" asked Dick. 
Mr. Prokofiev laughed again. He could not stop laughing. At .last 
he said, "I liked to play the piano ever since I was a little boy. But 
when I was your age I was afraid of the black keys on the piano. I 
would mak~ up songs and pieces and I loved to play the piano but not the 
black keys. They frightened me. Until I was much older than you I 
could not play them without being frightened." 
"But most of all I liked to play jokes with my music. What fun 
it was!" Mr. Prokofiev laughed. 
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"Jokes with music!" said Dick. "How can you play jokes with music?" 
"Surely you know about musical jokes; Dick," said Mr. Prokofiev. 
'~hen people didn't like the music I wrote because it wasn't like what 
others had written before, I played a joke on them. I wrote just like 
the others hut I made it sound silly. Listen 
and you'll see." 
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''Were you a musician then?" asked Dick. 
''Well, not really," said Mr. Prokofiev, "for in order to be a 
musician you must work and study very hard. So I went to a big city 
in Russia, for that is where I lived, and worked and studied. I loved 
my music and liked to write more and·more music; I liked to play my 
own music in concerts. Oh," Mr. Prokofiev sighed, "it was wonderful! 
I won prizes and became very famous for my music." 
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"I liked to the world and play my music. I even 
went over the ocean to New York and other places. Oh, yes! The people 
loved my music and I was very famous. I wrote ballet music for people 
to dance to and operas and even played the piano all over the world. 
But most of all I had fun with my music. I made it laugh and sing. I 
tried to make people happy with my music. I wrote music for children 
too. Peter and the Wolf is a favorite of most children. You like 
Peter and the Wolf too, donut you?" 
-Dick though this was very funny and he and Mr. Prokofiev laughed 
again. Dick thought Mr. Prokofiev was the funniest man he knew. 
"Tell me more," said Dick. 
·~ell, I played the piano and made up stories with music called 
operas when I was just a little older than you. I had such fun with 
my music. I liked to play the piano and write music better than any-
thing else." 
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Just then the record finished playing and Dick got up to change 
it. When he had done that he sat on the floor again and looked up to 
where Mr. Prokofiev was sitting. He rubbed his eyes. He looked again. 
But Mr. Prokofiev wasnft there. He wasnut under the chair or anywhere. 
Dick ran to tell his mother what had happened. 
.. 
11 
· · · I I 
. , .. I• . 
! ~~ I' ' 
120 
. 
'~ther, Mr. just got up to 
change the record and he isn't there. Have you seen him?" asked Dick. 
I think you mu•t havt bc'n 
' 
drt1mt.n1 11 AftiiWtfld Mothtr, 
"I did, I talktd to him, Mothor, l did, ndly, '' !!lAid lHek, 
D1ck 1 11 mothtr 1milod, Sht know it wa1 all a dr•am, 
D1ek 1m1lod. HI know it wa1 not a drtam, 
BA-BA-BA-BUM 
122 
Ba, ba, ba, bum! 
This is the story of a wonderful musician, Ludwig van Beethoven. 
He lived almost two hundred years ago in a small town in far off 
Germany. When he was a boy he lived with his mother and father and two 
little brothers. If you listen carefully you can hear him speaking. 
Ssh! Here he comes. 
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"Ba, ba, ba, bum," I sang to myself as I skipped down the country 
road. The music made me so happy! I was hurrying home to help my 
mother. There were s.o many things to do at home that Mother could not 
do them all by herself. There were two babies and work to do in the 
house, too. 
m a 
"Ludwig, how was your piano lesson? 11 called Mother as I ran into 
the house. 
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''Wonderful, Mother! I am so happy playing the piano and I thought 
of a new song on the way home. "Ba, ba, ba, bum," I hummed to mys.elf 
as I ran around the house cleaning up and helping to make dinner. 
The reason that I was so happy and excited was that tomorrow was 
the day my father was taking me to the palace to play the piano for 
the king and queen. I kept thinking about it as I did my work. I had 
to play well! After dinner I sat down at the piano to practice again. 
I could hardly wait to go to the palace! 
. PI~O. 
'''~'-
-T6MISIIT 
• 
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I thought the clapping would never stop. What fun it was to bow 
and thank all the people. Everyone liked my concert and thought that 
some day I would be a great pianist. I was very happy. Though I was 
only seven years old I knew that I wanted to be a great pianist when 
I grew up. 
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But, in order to be a great pianist you must practice every day. 
I worked very hard at my piano lessons. I wrote music too. What fun 
that was. I would think of a song in my head and write down the notes 
on a piece.of paper. I gave more concerts and worked hard at my music. 
\ 
~· 
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Because I worked hard and played well my father took me to Holland 
to play for our Dutch friends. I saw the beautiful tulips of Holland 
and the boys and girls wearing wooden shoes. 
0 ,. 
' \ 
But people liked my playing very much. It was a wonderful time 
for me. I loved to travel and see new places but most of all I liked 
to play the piano so people could hear my music. 
A PARADE FOR PHILIP 
A PARADE FOR PHILIP 
Scene I 
The time: A spring morning long ~go. 
The place: Washington, D. C. 
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Announcer: You know that when your great grandfather was a little boy 
there was no TV or radio, and people didn't have cars. 
But they did have circuses. All the children loved to 
watch the circus come to town. There was always a circus 
parade. 
One of the boys who liked to watch the circus parade 
was a boy named John Philip Sousa. His father called him 
Philip and Philip is what we shall call him. Philip lived 
in Washington, D. C., the town where our President lives. 
(Enter the circus parade. Circus music may be played on the record 
machine while the children march with their instruments and pretend 
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to play them. The marching continues until the parade is out of sight.) 
Philip: What a good band! I love to hear them play. 
Bobby (Philip's friend): Yes, I love to hear them play, too. But, even 
more, I'd like to see the circus. 
Philip: Let 1 s go! 
(Exit Philip and Bobby.) 
The time: A few minutes later. 
The place: At the circus. 
Scene II 
Bobby: Let 1 s go see the clowns. 
(Sound of band music in the background.) 
Philip: I'd rather hear the band. oh: Look! Here comes the band 
leader now! 
Band Leader (coming up to the boys): Aren't you Antonio Sousa 1s boy? 
Philip: Yes, sir. 
Band Leader: They tell me you are quite a good musician. Didn't you 
win five medals at Mrs. Esputa 1s music school? 
Bobby: Yes, sir, he's the boy. 
Band Leader: I need a boy like you in our circus band. We have fine 
uniforms and a splendid show. How would you like to 
travel with the circus? 
Bobby: Wow! You 1re lucky, Phil! 
Philip: Thank you, sir. I 1d love to play in the circus band. But 
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first, I 1d have to ask my father. 
Band Leader: Certainly. Go home and talk to your dad. Bring him to 
the circus and I'll talk with him. 
Philip: I will. Thank you very much, sir! Come on, Bobby. 
(Bobby and Philip exit.) 
Scene III 
Time: That night. 
Place: Philip's house. 
Mr. Sousa: Philip, I will not discuss it with you. My answer is 
absolutely "No!" 
Philip: But, Dad, I would love to play in the circus band. Won't 
you please think about it some more? 
Mr. Sousa: Go to bed, Philip. There is someplace I want to take you 
in the morning. 
Philip: Where, Dad? 
Mr. Sousa: I have decided to take you to join the Marine Band. Then 
you may study music and learn with me there to help you. 
Philip: Thanks, Dad. That's wonderful. It's even more wonderful 
than the circus band. (Philip leaves.) 
Announcer: With his father help, in the Marine Band Philip learned to 
play the cymbals and the alto horn. He learned all about 
the band and the instruments in it. When he grew up he be-
came the conductor of the Marine Band and wrote many songs 
for it. 
(Records are played softly as background music. 
"Semper Fidelis" 
"Hail to the Chief" 
"Presidential Polonaise" 
"The TP,underers" 
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Music increases in volume and entire cast begins to march around room. 
Teacher may beckon to class to join the marching.) 
THE END 
Partial Evaluation 
of Knowledge Derived from Reading about the Composers 
1. Who was born first? Put a red circle around the correct answer. 
Sergei Prokofiev 
Ludwig van Beethoven 
Leonard Bernstein 
John Philip Sousa 
2. Which one of these composers is alive now? Draw a blue circle 
around the correct answer. 
Sergei Prokofiev 
Ludwig van Beethoven 
Leonard Bernstein 
John Philip Sousa 
3. Write the name of the man who was a conductor of the Marine Band. 
4. Who am I? 
I was born in Russia and I wrote a wonderful operetta for chil-
dren. It is about a boy, a wolf, an old grandfather, a duck, and 
other animals. Can you guess my name? 
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4. I was born in Lawrence, Massachusetts. My sister's name is Shirley. 
I have. an Aunt Clara and she ga~ me a fine pr.esent. Do you know 
what it was? 
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6. If you like marchea., I am your favorite composer. My name is 
7. My father taught me to play the piano and the violin when I was four 
years old. My name is 
8. Draw an . .American flag next to the name of the man who was born in 
the town where our president lives. 
Walt Disney 
John Philip S.ousa 
Ludwig van Beethoven 
9. Cut out and paste in the proper co~umn 
John Philip Sousa 
Stars and _S.tripes For.e.v.e.r 
Fancy Free 
Trouble in Tahiti 
Leonard Bernstein 
Wonderful Town 
S.emper Fidelis 
Hail to the Chief 
10, Draw a lin& betwaen the composer and the place whare he was born. 
Baathoven 
Prokofiev 
Sousa 
Bernstein 
Washinaton, D. c. 
Germany 
Mauachusetts 
Russia 
11. Draw a br~wn circle araund the sentence that best tells about 
John Philip Sousa. 
a. I can play the piano. 
b. I love a parade. 
c. I was born in New York City. 
d. I conducted a symphony orchestra. 
12. I was poor as a church mouse 
My coats were home woven 
Till I played music in the queen v s house 
And became the famous -------------------------------
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Suggested Activities to Accompany Lives of Composers 
Bernstein 
1. Make a mural of episodes from the life of Leonard Bernstein. Let the 
children decide on the medium to be used. 
2. Make a cooperative booklet of the life of Leonard Bernstein in pic-
tures. Include a descriptive sentence beneath each picture. 
3. Write a class letter to Leonard Bernstein. 
4. Have the children look in newspapers to find out when Bernstein is 
on television. Suggest that the class watch one of his programs for 
children. 
5. Have the class bring in pictures of Lawrence, products made in 
Lawrence, and other information, and display these beneath a simpli-
fied map of Lawrence. 
6. Find information on Bernsteinijs later life. Construct a time line 
about the important events in his life. 
7. Listen to s.ome of the music listed at the end of the story. 
8. Tell the story read to the rest of the class. 
Prokofiev 
1. Listen to Peter and the Wolf. Make puppets of all the characters in 
the story. The children can make the heads out of papier mache and 
the bodies out of pieces of material. These are easy-to-use hand 
puppets. Make sure the children dress the puppets as they think 
they looked. 
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2. Construct a stage for the puppets to be used on. Have the children 
discuss their plans for constructing the stage in a group. A card-
board box or wooden blocks can be used to make the stage. If ob-
tainable, a broken television set with tubes and glass removed would 
be ideal for a stage. 
3. With the background music have the children present the puppet show 
to the rest of the class. Other aspects of the curriculum may be 
utilized in this production such as the use of tickets sold for 
paper money by the children. 
4. Present the story, Dick's Talk, as a play. Have the children take 
turns being different characters. 
5. Draw pictures which the story, Dick 1 s Talk, suggests to the children. 
6. Have the children write stories about a composer that they would 
like to talk to. 
7. Make a diorama of a scene from Peter and the Wolf. 
8. Listen to the music listed at the end of the story. 
Beethoven 
1. Make a diorama of the queen's palace where Beethoven played. 
2. Make paper dolls .of Beethoven and his family, dressing them in one 
scene with clothes they would wear at home and in another with 
clothes they would wear at court. 
3. Draw pictures of the things Ludwig saw when he went to Holland. 
4. Make a survey of the children in your school and in your neighbor-
hood to find out how many of these children play musical instruments; 
and how many children started to play them at four years old. 
5. Make a time line of the composers you have read about to show who 
was born first, second, third, and fourth. 
6. On a world map which your teacher gives you mark the homes of the 
composers you have read about. 
7. Listen to Beethoven's Fifth Symphony and see if you can pick out 
the theme Beethoven sang as a child. Try and count the number of 
times it appears. See if anyone in the class can play it on the 
piano. 
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8. List the things Beethoven had to do to help his mother in the house. 
Do you have the same chores? If not, why not? 
C}lAPTER VI 
SUGGESTIONS FOR FURTHER RESEARCH AND STUDY 
1. More research could be conducted ·in the area of the intelligence 
of the musically gifted child. 
2. Investigation could be conducted concerning sex differences in 
regard to musical ability. 
3. The ability of first grade children to understand advanced con-
cepts of music could be studied. 
4. MOre stories or other activities could be written on music using 
a first grade vocabulary. 
5. Stories and activities could be written using a first grade 
vocabulary in the other creative arts. 
6. These stories and activities could be tried out on some exceptional 
first grade children. 
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C.umulative Word List 
New Words 
alto glares record 
angry gong rhythm 
Antonio group ruckus 
Russia 
ballet idea 
bass important saxophone 
bassoon instrument Sergei 
baton intend shrill 
Beethoven Shirley 
bellow John silence 
Bernstein sincerely 
Bobby Lawrence smack 
brass Lenny snare 
Leonard softener 
cello Ludwig Sousa 
chase speed 
chest marine splendid 
chime mass study 
Clara Massachusetts symphony 
clarinet mellow 
classical mention tambourine 
command mirror tickle 
concert musician tone 
copper triangle 
cos.tume noodle trombone 
note trumpet 
deaf tuba 
descend oboe 
despair opera uniform 
Dick orchestra 
disgrace vigor 
double pace vim 
Peter viola 
English percussion violin 
!sputa Philip 
piccolo Washington 
famous president whoop 
flute Prokofiev woodwinds 
fog punch 
folks xylophone 
forlorn racket 
French rear York 
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Cumulative Word List 
words from Gates Primary Vocabulary List 
a bring do 
about brother down 
afternoon brought dozen 
afraid brown dream 
again bubble Dutch 
air bump 
all bunch each 
almost but ever 
along buzz eye 
always excite 
am can 
and car face 
another careful family 
answer certain fast 
as chair fellow 
ask change finger 
aunt chicken floor 
children follow 
bad Christmas foolish 
band circus for 
be clash forget 
beach clatter four 
beautiful clear friend 
because climb frighten 
became close from 
become clothes fun 
been clown funny 
before cold 
bench come get 
better conductor gift 
big cousin give 
bird could glad 
black go 
blow dad gobbled 
board dance good 
boat day gone 
boom decide great 
bop deep grew 
bounce did gruff 
bow didngt grunt 
boy ding guess 
bright dinner 
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~ had lit often hand like old 
happen little on 
happy listen once 
hear living one 
heard look only 
he 1 11 lot open 
hills loud order 
here love out 
high low over 
him 
his made pain 
hop magical palace 
home make parade 
house man pass 
how many people 
huffed march perch 
hum me piano 
hunted medal piece 
hurrah men place 
hurry mew pot 
might poured 
I minnow prize 
if minute puffed 
1 1m moment put 
in month 
indeed moon queen 
into more question 
is morning quite 
it mother 
I've Mr. race 
Mrs. rain 
joy much ran 
June music reason 
just my rich 
myself right 
kettle ring 
kept near roar 
key need room 
king never rush 
know night 
no sad 
large noise said 
laugh not save 
lead' now saw 
learn say 
left of school 
lesson off scream 
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"' 
see think winter 
shelf this wish 
shout those without 
show thought wolf 
sigh through wonderful 
silly thump wood 
silvery time wooden 
sir tinkle work 
sit to would 
sky today wrong 
slow tomorrow wrote 
small too 
smile top yes 
so toot you 
soon town you'll 
someplace toy your 
something travel 
song try 
sound tulip 
spot tune 
stare twinkle 
start two 
still 
stop under 
story until 
strut up 
string us 
strong 
such very 
summer voice 
sure 
sweet wait 
walk 
table want 
take was 
talk wasn't 
tall ·watch 
tell went 
than were 
that what 
the when 
their where 
them which 
then while 
there whisper 
there's who 
they why 
thing will 
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NAME THE INSTRUMENTS 
(Read aloud by investigator) 
Directions: 
"I am going to show you three pictures. Each picture has a 
number on it. I will call the name of one of the instruments. Mark 
an X on the number of the instrument named. Letus try one question 
together." InvestigatQr shows pictures of (1) piano, (2) snare drum, 
and (3) tamborine. "Mark an X on the number which is the same as the 
number on the pianQ." Investigator makes certain that each child has 
marked the correct answer. "Now we are ready~to continue." 
Group I 1 2 3 
Group II 4 5 6 
Group III 7 8 9 
Group IV 10 11 12 
Group v 13 14 15 
Group VI 16 17 18 
Group VII 19 20 21 
Group VIII 22 23 24 
Group IX 25 26 27 
Group X 28 29 30 
Group XI 31 32 33 
Group XII 34 35 36 
Group XIII 37 38 39 
Group XIV 40 41 42 
Group XV 43 44 45 
Group XVI 46 47 48 
Group XVII 49 50 51 
Group XVIII 52 53 54 
Group XIX 55 56 57 
Group XX 58 59 60 
Group XXI 61 62 63 
Group XXII 64 65 66 
Group XXIII 67 68 69 
Group XXIV 70 71 72 
Dear Sir: 
50 A Boylston St. 
Cambridge, Mass. 
December 31, 1958 
146 
Under the guidance of Dr. H. B. Sullivan at the Boston Univer-
sity School of Education in partial fulfillment for a master of ed-
ucation degree, we are making a study including a series of booklets 
and activities for an enrichment program for mentally gifted children. 
in grade one. In order that the results of this study may be sig-
nificant your support is desired and earnestly solicited. Would 
you kindly give a few moments of your time to complete the enclosed 
form. Please reply before January 27 using the enclosed self-
addressed, stamped envelope. We hope that the results of our work 
will add to the music education in the elementary schools. Thank 
you very much for your co-operation. 
Sincerely, 
Elise Weisbach 
Diane Green 
Jean Nathan 
FORM 
These activities and booklets are for the mentally gifted 
child, that is one with an I.Q. of 130 or above, B2! for the musically 
gifted child. We are attempting to determine the ability of both 
gifted and average children in the first grade to grasp the basic 
concep·ts of music. 
Would you please ans~er the following questions: 
1. Does the average first grade child have the ability to grasp the 
concepts of: 
a. pitch 
b. tone 
c. melody 
d. harmony 
Does the gifted first grade child have the ability to understand 
the concepts of: 
a. pitch 
b. tone 
c. melody 
d. harmony 
2. Can the first grade child understand 
a. how an instrument is played 
b. how it makes sound 
c. how it originated 
3. Can the first grade child understand the concept of an orchestra? 
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